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Abstract

This study aims to determine students' opinions about the extent to which activities concerning the future
are included in primary and secondary education programs, the factors that affect the way they think about the
future most, the future of their country and of themselves and the positive or negative factors that influence the
future of the world. The study was conducted in 2001 on the pupils of the 5th and 8th grades of three primary
schools at low, middle and upper socio-economic levels and the 11th grade high-school students in randomly
picked classrooms – 313 students in total. A questionnaire form was used as the data collecting means.
Frequency and percentages were used to analyze the data collected through the questionnaire form and the
correlation between dependent and interdependent variables was tested through chi square. According to the
findings gained through this study, the students state that some activities that are related to the future and pro-
mote thinking about the future are performed at schools, there are subjects within lessons that are related the
future and promote thinking about the future and teachers establish a connection among "yesterday, today and
tomorrow" and they provide activities to make them think about the future. They state that what affect them
most in their thinking about the future are the people in the family and immediate surrounding, teachers and
the mass media among which computers, television and books are the most influential ones. Also, while the
students think that the future of the world and of themselves will be better, they think that nothing will change
concerning the future of their country. According to them, the major negative factors affecting the world's
future are wars and arms race followed by fatal diseases spreading rapidly (cancer, aids etc.), terror incidents,
hunger, (famine, waste of resources etc.) and natural disasters (earthquake, flood, fire etc). Positive factors, on
the other hand, are the rapid advances in science and technology and developments in medicine.
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Introduction

The 20th century left many things behind for the intellectual horizon of the 21st

century. Globalization points out possible worldwide economic conflicts. Regional
wars will likely be inevitable in the 21st century. Material affluence brings forth a psy-
chological gap both in developed and developing countries; basic social institutions –
traditional marriage, family bonds- begin to collapse. Environment pollution threatens
the health of human being. The imbalance in global-ecological system causes climate
changes, and the climate changes cause frequent floods and drought (Zaho, 1999).

On the other hand, Bell (2001) indicates that authors are concerned about the
equality of opportunity and basic material requirements of each individual. They aim
to help creating a just society that will continue to develop. They give importance to
sufficiency rather than excessive affluence and production. They deem poverty as a
bad situation. In lieu of the growth in the capacity of the world, they believe in devel-
opment, creativity, and learning from mistakes. They value many concepts such as joy,
love, understanding, generosity, friendship, accepting the accuracy of something, and
achieving difficult tasks. 

Though unclear, the developments in the 21st century present some hope.
Therefore, we can be hopeful about our future. However, we should keep in mind that
what will happen undoubtedly depends on our efforts. 

There are two points of view regarding the future, which can be defined as opti-
mistic and pessimistic (Eckersley, 1999). Some optimistic views concerning the future
hold that the world left the cold war behind. According to this view represented by
Francis Fukuyama, the world is leading to an order in which there is a universal strug-
gle and alliance after the U.S.A. model. On the other hand, there is a pessimistic point
of view represented by Samuel Huntington which holds that ideological discrepancies
in the civilizations of the post war world will cause the third world war between the
West and the rest of the world (Zaho, 1999). 

Considering the views of optimistic Fukuyama and pessimistic Huntington
regarding 21st century, it is apparent that they share a common thought that people
should be sensible of the future and the future should be analyzed very well so that a
comprehensive understanding of the future can be gained. Therefore, people had bet-
ter be sensible of the facts and events occurring around them no matter whether they
emerge as the new inventions and advances that will make people happy or the
changes that threatens the earth and life of human being. It can be said that both two
perpectives optimistic and pessimistic have reasonable foresight for the future. 

Now seems to be the right time for a research to examine integration of education-
al programs and future studies since future studies have rapidly developed and they
provide solutions for the problems affecting many disciplines particularly in social sci-
ences (Bell, 2000). In fact, as a result of globalization in an era in which economical
and political power is a matter of primary importance, economical or political priori-
ties of current issues prevent people to evaluate facts by their long term effects.
Homogenous cultures, which emerge due to globalization and result in identity lose,
are also an issue of great importance (Masini, 2002). Societies cannot perform at
acceptable level that they can reach if the issues put forth in future studies are not
thought in detail. From the worst perspective, extremism and disorder that will prevent
the system and order from running will likely be observed more (Eckersley, 1999). 
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The will to make thinking of the future a part of education derives from the belief
that future studies will have significant contributions to bringing people to a better
condition (Bell, 2000). Also, individuals' image of the future shapes their behaviours
in the present. Since young people will have an important role in the society in the
future, determining their images of the future is significant (Ono, 2003). To shape the
future, young people should be educated about future. This must be the responsibility
and mission of the studies concerning the future (Masini, 2002) because the studies
concerning the future introduce the necessary ways and instruments to be able to
become more successful in a rapidly changing world for individuals and develop their
points of view. 

Education and the Future

Futurism in education is a subject of interest of all educators about which many
institutions also conduct commission studies and research. Curriulum designers should
be aware of the projects related to the events occurring in community which can be a
resource and guide for the integration of future studies with education program. A
slight hesitation in considering this critical question would mean to abandon a major
responsibility and to choose indecisiveness (Wiles & Bondi, 2002). 

Future conception is not only used in education but also in other fields. Therefore,
it possesses an interdisciplinary and multi-dimensional characteristic. Inayatullah
(2002) states that future is used in six different forms: 

� Strategic: To help individuals make better decisions
� Educational: To increase students', employees', and administrators' knowledge
� Capacity development: To make individual learn how to learn for individual and

institutional development
�Memetic change: To improve social life
� Emergence: To improve an organization that is on the brink of a chaos 
� Microvita change: Providing institutional improvement creating a change in the

inner world of an individual
It is a stark fact that the world of future will be much more different from that of

the present. Future world will require individuals with more distinct qualifications,
and time will not be long enough to prepare next generations. Thus, it takes great
effort to develop aims/objectives that are appropriate to meet the need. Among the
program models regarding what to teach, futurist model includes following techniques
and steps (McNeil, 1985):

� Interdisciplinary seminars: Educators and political scientists, economists, psy-
chiatrists, and other experts gather to discuss a future that may possibly affect
the curriculum design.

� Assessment of planned trends: Most unexpected changes are determined in
terms of possibility and importance to society. Problems caused by the changes
related to time, money, and energy are considered. Potential social effect of
these changes is evaluated carefully and unanimously. 

� Educational acceptance to form the future: After putting forth the social results
of trends, how schools may respond to them is considered. 
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� Scenario writing: At least two scenarios are prepared. The former is the clarifi-
cation of what students will like in an activity that will be carried out by the
school decided in the third step. The latter is the explanations of the changes
related to subject matter, learning activities, and approaches. 

Scenario writing or forming is a technique commonly used in future studies. It is
mostly used to predict the future. Generally, two scenarios are used by describing two
opposite items in the form of "and / or". Multiple choices are not very common. In
addition, many scenario studies are not long-term, but are the projection of only 5-10
years later. However, few changes occur in such a short time. Therefore, by creating
scenarios towards 50 or even 100 years later, a more qualified future can be formed
than it is today (Stevenson, 2001). Scenarios give path to opportunities to fulfil many
purposes such as information gathering and improving imagination and creativity.
There are many questions concerning how information era will develop and how this
will affect societies. Scenarios are effective ways to study a series of choices (Bezold,
1999). 

Prediction has a significant role in future studies. The concepts of sensing, infer-
ring, foreseeing, envisioning, and prophesying have undoubtedly similar meanings
with predictions. However, it has some distinctive features. For example, foreseeing
means drawing conclusions about the future based on available data. Even though
there are some exceptional situations, most futurists reduce the role of prediction to a
minimum level or they totally exclude it. Many futurists agree that the purpose of
future studies include the concepts of consciousness raising, arranging, evaluating,
and supporting in addition to description, understanding, and explaining the alterna-
tive future models (Bell, 2000). It can be said that future studies should consist on
foresight and predicting later implications of current events. 

Since predictions are not certainly the acceptance of what will happen in the
future, the plan is done to practice the predictions. Therefore, strategic planning and
systematic thinking have an important place in planning the future. Systematic think-
ing encourages individuals in understanding and defining the powers affecting life.
There is no doubt that controlling and choosing the powers affecting life completely is
not possible, but understanding these powers is possible, so strategic planning is nec-
essary because strategic planning contributes to possibility planning. It is useful to
choose different possible futures and plans according to these futures rather than
choosing a single prediction and situation since the powers influencing the life are
various and complicated, and the plans must be towards the desired future (Dalton,
2001). 

Every school feels a need to make short and long term plans. Therefore, schools
have to conduct future studies that form an important dimension of education. The
schools that do not have such plans and attempts is bound to have difficulties.
Educators and students should keep alternative futures in mind as the world is chang-
ing rapidly. Schools must play a leading role in creating a more exciting and hopeful
future and educate their students and societies (Marx, 2001) because the future stud-
ies:

� Enable students to become ready for unexpected events.
� Help students associate the decisions or choices they make with their long term

results.
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� Enable students to be aware of the skills they have in shaping their future.
� Introduce students to the necessary instruments and ways to be able to adapt to

the rapidly changing world.
� Help students see many known dimensions of the future.
� Enhance the world knowledge systematically.
� Develop a sense of responsibility towards future generations (Burchested, 2003). 

Educational Programs and the Future

If the aim is to train students to gain a positive point of view regarding the future,
the activities that will reinforce this must be thought seriously (Gidley, 1998). In order
for students to look at the future from a positive perspective, they must be supported
and persuaded at school that shaping the future and taking such a responsibility is in
their own hands (Eckersly, 1999). Slaughter lists the educational approaches that need
to be developed concerning the future as follows:

� Introducing the concepts and tools of future in programs
� Integrating the future thinking into teacher training and professional develop-

ment of teacher.
� Relating curriculum frameworks to program infrastructure and the wider and

longer term contexts.
� Using future methods in strategic planning of school systems.
� Revising the concept of educational leadership for a proactive approach (Gidley

& Hampson, 2004). 
Focusing on the perceptions and attitudes of students at schools will not only have

a great contribution to them to develop time concept and thought concerning the
future, but also will help to develop strategies to prevent negative and optimistic atti-
tudes towards the future because it is claimed that it is generally difficult for the stu-
dents who perceive the future as something threatening, far, and variable to compro-
mise with the future. Keeping in mind that little children think more positively con-
cerning the future than elder children do (Page, 1998), there is great advantage starting
studies regarding the future from the early ages. 

The foundations of the future are grounded on qualifications such as problem
solving, initiative, decision making, and communication skills (Schurr, 1989). In order
for these qualifications to be developed, reconciliation of yesterday, today, and tomor-
row in educational activities is of great importance. Children's understanding and
interpretation of today by evaluating past and leading to tomorrow will be effective in
the realization of social dynamism as intended (Varis, 1996). For the last ten years,
some prominent futurist educators have put forth a critical approach to the thoughts of
Western youth whom they consider as an educational output. On the one hand, these
futurist educators are concerned about the needs of future generations, but on the other
hand, they give some advice in order to prepare the young for a rapidly changing
world that is full with uncertainties. These researchers advocate more integral and uni-
fied teaching methods by implementing creativity, visual aids, social skills, and spe-
cial future methods (Gidley, 1998). 
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Education by nature is future-originated and should be presented to individuals
through this way. Individuals should now start learning the knowledge and skills that
will be necessary in the future (Schurr, 1989). Therefore, the future must be the major
subject of education in schools. Chess players anticipating the move of their oppo-
nents, business executives making long term plans, students who look outline before
the whole content are candidates to be successful, so the students' sensitivity to the
possibilities in future should be promoted and their future perception should be
enriched in order for them to grasp the speed of change (Gultekin, 1990).

It can be said that most of the learning in Turkey until 2000 were related to past.
Likewise, in the study conducted by Gultekin (1990), the units and subjects covered in
the courses of the programs of the first step (1-5 years) of primary education, the sec-
ond step (6-8 years) of primary education, and secondary education (high school)
were analyzed in three time dimensions as yesterday, today, and future. The study had
revealed that the subjects studied in the first step of primary education were related to
today; whereas, the units and subjects in the second step of primary education and
high school programs were related to past. No units or subjects were found in terms of
future especially in the second step of primary education and high school programs.
Undoubtedly, radical changes were done until coming to 2001. There were some
reflections in the programs towards today and future. It should not be neglected that
the teacher can make connections between today and future in teaching the units and
subjects. In this regard, this study emerged from the need of determining whether the
activities regarding the future are included in educational programs and what the reac-
tions of students regarding the future are.

Aim

The main purpose of this study is to determine to what extent the activities
regarding the future are emphasized in primary and secondary schools and what the
reactions of students about the future are. In order to achieve this, the study posed the
following questions: 

1. To what extent are the activities regarding the future included in primary and
secondary schools? Is there a correlation between students' opinions on this
subject and the grades they are in? 

2. Which factors are influential in students' thinking about the future? Is there a
correlation between these factors and the grades they are in? 

3. What are the opinions of students concerning the future of the world, their
country, and of themselves? Is there a correlation between the opinions of stu-
dents concerning the future of the world, their country, and of themselves?

4. What are the opinions of students concerning the positive and negative factors
affecting the future of our world? Is there a correlation between the opinions of
students concerning the positive and negative factors affecting the future of our
world and the grades they are in? 
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Limitations 

This study is restricted to the educational activities conducted in 2000-2001 aca-
demic year and to the responses of participating students gathered through the data
collection instrument. 

Method

This is a survey study aiming at determining the reactions of students concerning
the future based on a data collection instrument administered to primary and second-
ary school students. 

The population of the study consists of the students at primary and secondary
schools of Ankara in Turkey. Sampling method was conducted since the population
was quite a large one. In order to achieve this, three primary schools and three second-
ary schools in the city centre of Ankara were determined according to the socio-eco-
nomic levels most of their students come from through "cluster sampling method". In
Turkish educational system, the first five grades are considered as the first stage and
the 6th, 7th, and 8th grades are considered as the second stage of the eight-year primary
education. Accordingly, Cankaya Primary and High School, Kurtulus Primary and
High School and Mamak Primary and High School were selected randomly as repre-
sentatives of upper, middle, and low socio-economic levels respectively. In order for
the research to represent all socio-economic levels of the population, those three
schools were selected from upper, middle and low socio-economic levels. 

As the second course of action, one classroom from each fifth and eight grade of
primary schools and one from each eleventh grade of high schools were randomly
selected and the students from these classrooms constituted the sampling of the study.
Thus, one classroom from the fifth, eighth and eleventh grades of primary and high
schools at three different socio-economic levels participated in the study. The informa-
tion about the students constituting the sampling of the study is presented in Table 1. 

As presented in Table 1, of the students participating in the study, 35,5% are 5th

graders, 31,6% are 8th graders and 32,9% are 11th graders. 50,2% of the students in the
study population are male and 49,8% are female. It can be inferred from the table that
the students were evenly distributed in terms of grade and gender. 

Data Collection Instrument

A questionnaire form prepared by the researcher was used as data collection
instrument in this study. The questionnaire form was prepared after searching the stud-
ies concerning education and future thoroughly. The questionnaire form consisted of
two parts. The first part included personal information. The second part included the
opinions of students regarding the future. The following procedures were followed in
the preparation of the study: 

1. The questions aimed at finding out the students' opinions regarding the future
were determined. 

2. The first 8 questions among the determined ones were scaled as 'yes', 'partly',
and 'no' after necessary revisions and analysis. 
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3. The 9th and 10th questions of the study were prepared to determine to what
extent the students consider the positive and negative factors affecting the
future of our world as important. In order to determine this, the students were
asked to rank the mentioned factors according to their importance. 

4. The questionnaire was initially analyzed by the professors in the field and, in
the light of their feedback, necessary revisions were made. Then, the revised
questionnaire was piloted to the students of a primary and secondary school out
of the scope of the study. 

The data collection instrument was administered to the teachers in the schools
determined in May, 2001 by the researcher. 

Data Analysis

Prior to the analysis of the data, the questionnaire forms were scrutinized one by
one and those not properly filled out were considered "invalid" and not evaluated. The
valid responses in the questionnaire were processed through computer. 

In order to calculate the responses given for the first 8 questions, each question
was assigned 1, 2, and 3 points. The frequencies and percentages of answers given for
each question by the students were calculated by entering the points into the computer

Table 1
Personal Information of the Study Population
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for each question item. 
In the 9th and 10th questions of the study, the total scores given for each item by the

students were calculated to determine to what extent the students consider the positive
and negative factors affecting the future of our world as important. 

In the analysis of the data, in addition to the score and percentage, whether there
was any correlation between the grades attended and their opinions regarding the
future was examined through chi square test. The significance level was determined as
.05 in the analyses.

Findings 

The opinions of students concerning the extent to which the activities regarding the
future are included in the programs implemented at primary and secondary schools

With regard to the first 4 research questions of the study, the students were asked
the following questions: "Are There any Activities Carried out Regarding the Future
and Promoting Thinking about the Future in Your School?", "Do Your Courses
Include Subjects Regarding the Future and Promoting Thinking about the Future?",
"Do Your Teachers Make a Connection between Yesterday, Today, and Tomorrow
while Teaching?", and "Do Your Teachers Carry out Activities Promoting Thinking
about the Future?" The answers given for these questions by the students are presented
in Table 2. 

As presented in Table 2, the students think that the activities regarding the future
are conducted in their schools. Compared to the 5th and 11th grade students, the 8th

grade students think that the activities regarding the future and promoting thinking
about the future are covered more in their schools. Likewise, the chi square analysis
carried out between the grades of students and their views on the inclusion of the
activities regarding the future in their schools revealed a statistically significant corre-
lation. 

The students are in the opinion that their courses include the activities regarding
the future and promoting thinking about the future. According to the obtained data, the
5th grade students think that the subjects regarding the future and promoting thinking
of the future are covered more in the courses compared to the 8th and 11th grade stu-
dents. The data indicated that the more the grade level increased, the less the students
thought that their courses include subjects regarding the future and promoting thinking
of the future. Similarly, the chi square analysis conducted between the grades of stu-
dents and their views on the inclusion of the subjects regarding the future and promot-
ing thinking about the future revealed a statistically significant correlation. 

The students stated that their teachers make a connection between yesterday,
today, and tomorrow while teaching. The obtained data suggests that the 5th grade stu-
dents think that their teachers make more connection between yesterday, today, and
tomorrow while teaching in comparison to the 8th and 11th grade students. This indi-
cates that the more the grade level increases, the less their teachers make a connection
between yesterday, today, and tomorrow while teaching. The chi square analysis con-
ducted between the grades of students and their views on to what extent their teachers
made a connection between yesterday, today, and tomorrow also supported the result
by revealing a statistically significant correlation. 
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Table 2
The Opinions of Students Concerning to What Extent the Activities Regarding the
Future Are Included in the Programs Implemented at Primary and Secondary Schools
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The students think that their teachers carry out activities enabling them to think
about the future. The obtained data suggests that the 5th grade students think that their
teachers carry out the activities enabling them to think of the future more in compari-
son to the 8th and 11th grade students. This indicates that the more the grade level
increases, the less the teachers carry out activities enabling students to think of the
future. Likewise, the chi square analysis conducted between the students' grades and
their views on the extent to which their teachers carry out activities enabling them to
think of the future revealed a statistically significant correlation. 

The opinions of students regarding the factors affecting their thinking concerning
the future  

As related to the second research question, the students were asked the following
questions: "What is most Influential for You in Thinking about the Future?" and
"Among the Mass Media Tools which one is most Influential for You in Thinking
about the Future?" The answers of students to the question "What is more influential
for you in thinking about the future" were presented in Table 3.

The data in the Table 3 suggests that the major factors affecting the students in
thinking about the future were people in the family and close contact, teachers, mass
media tools, and subjects in the courses. Different activities carried out at school and
friends were the minor factors for the students in thinking about the future. The data in
the table indicates that the factors affecting the students in thinking about the future
and their grades were different. Likewise, the chi square analysis conducted to test the
correlation between the grades the students attended and the factors affecting the stu-
dents in thinking about the future revealed a statistically significant correlation. 

The answers of students to the question "Among the mass media tools which one
is most influential for you in thinking about the future?" are presented in Table 4. 

As presented in Table 4, the answers of the students indicate that the mass media
tool affecting the students in thinking about the future most was computers. Television
and books also seemed quite influential. The data indicates that students' grades and
the mass media tools affecting them in thinking about the future were different.
Similarly, the chi square analysis revealed a statistically significant correlation
between the grades they attended and the factors affecting them in thinking about the
future. 

The opinions of students regarding the future of the world, their country, and them-
selves 

As related to the third research question of the study, the students were asked the
following questions: "What do You Think about the Future of Our World?", "What do
You Think about the Future of Your Country?" and "What do You Think about Your
Own Future?" The answers of the students to these questions are presented in Table 5.

As presented in Table 5, generally speaking, the students think positively about
the future of the world. The data indicates that the 5th grade students think more posi-
tively about the future of the world than the 8th and 11th grade students do. This implies
that as the grade level of students increases, they think more negatively about the
future of the world. The chi square analysis conducted between the grades of students
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and their views regarding the future of the world revealed a statistically significant
correlation and supported the data. 

The students generally think that nothing will change about the future of their
country. The data obtained suggests that the 5th grade students are more positive about
the future of their country. This indicates that as the grade level of the students
increases, they think more negatively about the future of their country. Likewise, the
chi square analysis conducted between the grades of the students and their views
regarding the future of their country revealed a statistically significant correlation.

Table 3
The Opinions of Students Regarding the Factors Affecting Their Thinking Concerning
the Future

Table 4 
The Opinions of Students Regarding the Question Among the Mass Media Tools which
One is  Most Influential for You in Thinking About the Future
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The students generally think quite positively about their own future. The data
obtained suggests that the 5th grade students think more positively about their own
future than the 8th and 11th grade students do. The data indicates that the 11th grade
students think more negatively about their own future than the 5th and 8th grade stu-
dents do. It could be suggested based on the obtained data that as the grade level
increases, they think more negatively. However, the chi square analysis conducted
between the grades of students and their views regarding their own future did not
reveal a statistically significant correlation.

The opinions of students regarding the positive and negative factors affecting our
world.

Related to the last research question of the study, the students were asked to deter-
mine the positive or negative factors affecting our future in order of importance. The

Table 5
The Opinions of Students Regarding the Future of the World, Their Country, and of
Themselves
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scores of students' answers concerning the negative factors affecting our future in
order of importance are presented in Table 6. 

The data in the table 6 indicates that the students considered the "Wars and arms
race" on the top of the negative factors affecting our future. This factor was followed
by "Hunger (famine, extravagance, waste of resources)", "Terror incidents", and "Fatal
diseases spreading rapidly (cancer, aids, etc.)" respectively. Considering the grades of
students, it is seen that the views of the 5th and 8th students regarding the negative fac-
tors affecting our future were close to each other, but the views of the 11th grade stu-
dents were a little different. The 11th grade students considered the "Violations of
democracy and human rights" as the second important negative factor affecting our
future. 

The answers of the students regarding the order of importance of the "Positive
Factors Affecting Our Future" are presented in Table 7. 

The data in the table indicates that the students considered "Rapid advances in sci-
ence and technology" and "Developments in medicine" on the top of the negative fac-
tors affecting our future. These factors were followed by "Space research", "Growth of
environmental awareness" and "International cooperation studies in every field"
respectively. Likewise, considering the grades of students, it is seen that the views of
the 5th, 8th, and 11th grade students regarding the positive factors affecting our future
are close to each other.

Results and Discussion

Within the scope of this study, the views of students regarding future revealed sig-
nificant and interesting results. It can be said that these results are closely related to
the socio-cultural structure of the country and to the program practices implemented in
educational institutions, as well. In addition, it was understood that the educational
step that students attend, in other words, their ages also influence their views regard-
ing future.  

Research findings suggest that students think that their schools conduct activities
regarding future and their courses include the subjects regarding future and that will
make them think of future. The findings also suggest that teachers make a connection
between yesterday, today, and future in conducting their lessons. However, the find-

Table 6 
The Opinions of Students Regarding the Negative Factors Affecting our Future
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ings reveal that students think negatively as their grade level increases. The reason for
this can be the less inclusion of the subjects and activities regarding future in the pro-
grams. Similarly, Gultekin's (1991) study had revealed that the first step of primary
education included the subjects that make students think of future more, and the sec-
ond step of primary education and the secondary education programs included these
subjects less.

According to the research findings, the individuals in the family and close sur-
rounding are the leading factor affecting students' thinking regarding future. Family
life has an important role in Turkish culture. Families take absolute responsibility on
the every aspect of their children's lives. They may wish to be a key factor in shaping
their children's future. This point of view may lead children to look at future with con-
fident and not to become worried especially among early age groups. However, since
children's tendency to become independent increases in puberty and post puberty peri-
ods, the trustworthy effect of families may leave itself to an aim that holds with an
idea of creating a future on their own. In addition, education is considered as the
means of socio-economic development. Low socio-economic level families wish their
children to come to a better position in society through education and high socio-eco-
nomic level families care their children's education in order to maintain their social
status. Kin ties are also strong in Turkey and individuals from the close proximity con-
sisting of family friends and neighbors are in close relation with families. These
groups pay close attention to children's education.

On the other hand, as individuals who shape students' future, teachers guide stu-
dents too. Teachers' asking students about what they are going to become, emphasiz-
ing that the future is in their own hands, mentioning that their country expect them a
lot in future etc. lead students to think about future.

Mass communication tools have also an important place in students' thinking most
regarding future. Computer is the mass communication tool that affects students'
thinking. Television and books also seem very influential. There is no doubt that com-
puter is the tool that affects the future most its extraordinary functions. The use of
computer and Internet is increasing rapidly. The common use of Internet directs stu-
dents to future by enabling them to communicate more and contributing their creativi-

Table 7 
The Opinions of Students Regarding the Positive Factors Affecting the Future of the
World
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ty and imagination. On the other hand, television leads students to think about future
with its programs including and connoting the future. For example, Ono's (2003)
research shows that, electronic media such as movies and television programs, and
news were the major message sources impacting images of the future of the individu-
als. In Turkey, which is one of the countries that watch T.V. a lot, television seems to
be an influential tool on students.

Research findings showed that students think positively about future of the world
and of themselves. However, research findings also revealed that as students' grade
level increases, they think more negatively about the future of the world. Similarly,
11th grade students think more negatively than the 5th and 8th grade students do.
Especially, the students of secondary education in Turkey are greatly worried about
the university entrance exam because their future is dependent on a three-hour-central
exam. Approximately, two million students take the exam, but only five hundred thou-
sand students accomplish to have a right to enter university. This situation leads stu-
dents to disappointment about their future. Likewise, Gultekin's (1991) study had
revealed that on the top of the reactions of secondary education students towards
future comes university exam. Additionally, university entrance exam can be seen a
negative factor for teaching about future in high schools. Ono's (2005) research shows
that education in high schools focuses on providing students the necessary knowledge
and skills to pass the university entrance exam. And the knowledge thought in schools
is facts and theories in the past and the present, but unfortunately does not include
knowledge in the future. He also emphasizes that without future dimension, it is
impossible for youth to know how to make use knowledge in the future.

Students think that nothing will change in terms of the future of their country. The
most obvious reason of this can be seen as the fact that the country has not been able
to progress for years in terms of advancement and development. The governments'
inabilities to meet the needs of people and every new government's not doing anything
new differently from the previous governments cause a common feeling of 'Nothing
will change in this country.' This view reflects on the views of students too.

Similarly, the research findings indicate that as the grade levels of students
increase, they think more negatively about the future of their country. Likewise, the
11th grade students think more negatively than the 5th and 8th grade students do. The
reason for the 8th and 11th grade students' views regarding the future are more nega-
tive than the 5th grade students' views can be correlated with the transition exams to
one step above that 8th and 11th grade students are faced with. The 8th and 11th grade
students undergo an important process since the 8th grade students take the high school
entrance exam and the 11th grade students take the university entrance exam that will
shape their lives. Therefore, students may not pay necessary attention to the studies
related to future. This situation may affect the 8th and 11th grade teachers. Preparing
students to those exams and the worry for catching up with the program content can
be accepted among the factors affecting the teachers. The teachers may not be empha-
sizing the connection between past, today, and future due to having different priority
studies. 

While the research findings match with the finding that 'the youth are optimistic
about their own future' that Lynell Johnson' study revealed in U.S., they do not match
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with her finding that 'they are pessimistic about their national and international future.'
This finding was supported by the studies conducted in England, Finland, and
Australia (Gidley & Hampson, 2004). Similarly, a study conducted in Australia
revealed that the youth do not think that the national and international life will be bet-
ter in 2010 (Eckersley, 1999).

According to the students, wars and armament race is on the top of the factors
affecting our future negatively. This factor is followed by 'Hunger (famine, waste of
resources etc.), 'Terror incidents', and 'Fatal diseases spreading rapidly (cancer, aids
etc.)' respectively.  The studies conducted in West in 1980s and 1990s emphasized that
young people feel profoundly sorry and powerless when the health problems such as
drug addiction and aids are taken into consideration besides especially environment,
economy, and unemployment and some other studies in different parts of the world
also supported these findings (Gidley & Hampson, 2004).

According to the students, the major factor affecting our future positively is the
'Rapid advances in science and technology.' This finding of the study matches with the
finding of Hicks and Holden that '19 % of the females and 40 % of the males wish for
a technology dominant future.' This finding of the study is also supported by the find-
ing of Hutchison that the males hold with the idea that technology is a magic power
and females dream of a science giving importance to green environment (Gidley &
Hampson, 2004). According to the research findings, the other factors affecting our
future positively are 'Developments in medicine', 'Space studies', 'Development of
environment awareness', and 'International cooperation in every field' respectively.
The data suggests that students credit science and technology in terms of the factors
affecting our future positively. Students' emphasis on 'Development of environment
awareness' among the factors affecting our future positively strengthens the optimism
towards the future of the world where global warming is rapidly increasing.

One of the most important findings of this study is that the views of students
regarding future become negative with the age. Similarly, the studies conducted with
the young indicate that the optimism regarding future decreases with the age. Jane
Page indicates that the children at the ages of 4-5 belong to the qualities that the futur-
ists attempt to give. Hicks's and Holden's basic studies also indicate that seven-year-
old children are quite optimistic, however, they perform a more inquisitive attitude
gradually (Gidley & Hampson, 2004).

As a result, this study shows that it is not surprising that the young feel powerless
if their views regarding future are negative and include fear as Gidley (1998) pointed
out. The way to overcome this is leading the young to find and imagine alternative
positive future models. In this respect, the development of creativity effectively as an
important part of educational process can have a long-term effect. In brief, when it is
keep in mind that the young are exposed to a negative opinion that includes violent
and is broken into pieces, an imagination developed strongly will be beneficial in pre-
venting and reducing the effects of negative future models and negative opinions. If it
is aspired to teach students with a positive point of view regarding future, the activi-
ties that will strengthen this must be thought seriously.
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