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Editor's Introduction

This issue is novel for a number of reasons. First, we are currently undertaking a full-fledged overhaul
process, heading towards a new look and a new style. We expect this process to reach completion by fall,
2003. In the meantime, please bear with us as, during the transitional period, production bugs are virtually
inevitable. We hope that our readers will find the changes refreshing, attractive, and above all, consonant
with the journal's aims. Reader feedback is an important part of this process, and heartily welcomed.

As well, new editorial board members join us. Thank you for your hard work in speeding up the refer-
eeing process, making it among the fastest of any journal.

The articles in this issue are based on the recent (November 5-7, 2002) Tamkang University
International Conference on Teaching Futures Studies. The conference had two purposes. First, to explore
the teaching of futures studies—how we teach, what we teach, and why we teach. Our intention was to
take initial steps to create not just an interpretive community in the futures field but a learning community.
Futurists often feel isolated in their universities or in the informal sector. By sharing teaching practices, we
hoped to build bridges. David Hicks, James Dator, Patricia Kelly (her piece was featured in the November
2002 issue), Natalie Dian, Ryota Ono and myself presented in this area.

The second purpose of the conference was to explore the possibility of institutional alliances in the
field, bridge building between universities. Enric Bas, Fabienne Goux-Baudiment, Richard Slaughter and
Chris Jones focused on this.

A workshop was also held that explored the creation of a global Masters and Doctorate in Futures
Studies (attended as well by Dator, Dian, Ono, Chen and myself along with those focused on institutional
alliances).

There has been discussion for years on the notion of a global post-graduate degree, MA or Phd, in
Futures Studies, but this was the first time that individuals began the complex process of defining the
vision, the characteristics, the stumbling blocks and action steps ahead. Part of dealing with global problems
is not just teaching about them but teaching them globally from multiple perspectives. This means begin-
ning the process of creating the possibility of the movement of students and professors (and, of course, chal-
lenging these categories), negotiating and creating shared curricula, discerning the role of professional asso-
ciations, and, eventually, if possible, institutions co-evolving a global post-graduate program.

Important first steps were taken in developing the characteristics, constraints, metaphors, models and
action steps in creating a global post-graduate degree in Futures Studies. I present some of these in bullet
form.

The identified characteristics included:

* Multiple nodes

*Ways of knowing embedded in the curriculum

* Collaborative

* Multi-national and post-national

*Up and close, virtual and physical

* Jobs embedded in curriculum, as applied internships

* Seamless travel from node to node
The constraints in creating such a preferred future were all too obvious. A few were:

* Currency problems in that different countries used terms such as unit,

* course, degree, formal, informal in quite distinct ways.

* Administrative dimension of the University

* Scheduling
One important suggestion to deal with these constraints was to focus on a PhD in Futures Studies, rather
than a Masters, as this would not require problems of currency transfer (in every meaning of the word).

The metaphors that were used to describe this global degree in Futures Studies included: the clown {in
that it should be fun and challenge categories) and the stool (multiple legs: universities, government and
social movements; theory, data and values; and, for example, something on which to stand).

Three models were articulated.

First, a loose alliance of universities and their departments/programs/courses in Futures Studies with
the initial step being student exchange. The second step would be faculty member exchange.

Second, a professional model wherein a professional association such as the World Futures Studies




Federation would authenticate or provide a stamp on a MA gained from a particular university. This would
be an MA plus. Having the additional stamp or certification would provide the global dimension to the
degree. This could entail some webwork and perhaps a face-to-face short course (linked to the various
World Futures Studies Federation international courses).

Third, a utopian model, seamless education, wherein a number of universities and a professional asso-
ciation such as the WESF co-evolve to create a joint Global Masters and/or Phd in Futures Studies.

To create any of these possible futures, much needs to be done. The following were suggested steps
(some of these have already been initiated by Richard Slaughter through the Australian Foresight Institute at
Swinburne University).

1. Collect list of futures courses

2. Revisit professional standards

3. Identify university schedules

4. Develop exchange policies

5. Design web units

6. Explore potential role of WFSF international courses
7. Clarify proposal or system

Certainly these are only small steps on a long journey. However, it is quite clear that with the globaliza-
tion of knowledge and the Academy, unless we proactively create the type of discipline and discourse we
desire, it will be created by forces that are unlikely to have the values or the theoretical and methodological
rigor the editors and this editorial board seek.

We hope you can join Tamkang University and the Journal of Futures Studies in reflecting further on
the pedagogy of futures studies and the institutional structures and processes necessary to create a global
post-graduate degree in Futures Studies.

Sohail Inayatullah







ARTICLE

Teaching Futures Studies:

Some Lessons Learned

James Dator
University of Hawaii, U.S.A.

Abstract

Has Futures Studies improved over the forty-odd years of its existence as an academic discipline, or gotten worse? Some say it is treading
water—flailing about but going nowhere. I reviewed much of the earliest writing on the subject—from in the beginnings of the World Future Society
and World Futures Studies Federation—up to today, and came up with nine lessons learned. We have determined what futures can be, and cannot be,
and have set out significant, differing, tasks within those boundaries. That is improvement.

A SOBERING OPENING THOUGHT

In 1977, Wayne 1. Boucher completed The Study of the Future:
An Agends for Research for the US National Sdence Foundation. It
was based on a small seminar of invited futurists.  was privileged to
attend.

Twenty-three years later, Boucher published an artide titled,
"The futures examination," in Futures Research Quarterly, Winter
2000, pp, 5-10. He started off by commenting that when twenty-
two people were asked, by the editor, Harold Linstone, to con-
tribute essays for a special issue of the journal Technological
Foreasting and Social Change (August 1989) devoted to developing
a new agenda for forecasting, "there is not a single reference to the
‘old" agenda...to which some of the same authors had contributed.
Accordingly there is not a single word on the progress that had
been made on that agenda in the preceding 12 years." (5)

So Boucher proceeded to construct a twenty-question exami-
nation that any futurist educated according to the original "Agenda’
should be able to pass. He said he envisions his exam for the B. A,
level but is sure most futurists would view it as a PhD examination.
However, Boucher suggests that "they are probably not asked on
any level in any field at any institution of higher education these
days, and, judging by the futures' literature, it seems certain that
virtually all of today's practicing futurists would flunk if they had to
provide reasonably sophisticated answers—theoretically grounded,
analytically sound, and historically informed—to even half of them.
That is to say, had there been 'serious progress' nearly everyone

now associated with the teaching or practice of fittures research
would be unqualified for a B. A. in their own area of professional
expertise." (5f)

Aserious charge indeed.

Isit true? Does it matter if it is or not?

INTRODUCTION

! have been teaching futures studies for a very long time. |
first formulated some ideas about the field while | was teaching in
the College of Law and Politics of Rikkyo University in Tokyo, Japan,
during the early 1960s. | introduced some futures-oriented ele-
ments in my teaching then. When [ returned to the United States in
1966, | was able to introduce (in 1967 at Virginia Polytechnic
Institute and State University) what is said to be the first officially-
recognized college course entirely oriented towards the future,
although I know that Alvin Toffler had taught a futures course at
the New College for Sodal Research in New York City before this,
and there might have been others as well (see comments by Rojas
& Eldredge, below).

Indeed, I soon discovered that | was not alone. The very year |
returned from Japan, a group of people gathered in Washington,
DC, to form the World Future Sodety, and a largely different group
of people met in Oslo, Norway, to form what soon came to be the
World Futures Studies Federation. I immediately became involved
in both, though | devoted substantially more of my time to the
World Futures Studies Federation for various reasons.

Journal of Futures Studies, February 2003, 7(3): 1 - 6
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I moved to the University of Hawaii in 1969 specifi-
cally to teach fistures studies. The Legislature of the State
of Hawaii created the Hawaii Research Center for Futures
Studies and placed it at the University of Hawaii in 1971.1
have served as director of the Center since then.

An MA program in Altemative Futures was estab-
lished in the Department of Political Science of the
University of Hawaii in 1977. 1 have served as its coordina-
tor since then, During the 1970s and 80s, | also conduct-
ed futures courses sponsored by the World Futures
Studies Federation through the InterUniversity
Consortium in Dubrovnik, Yugoslavia, every vear. For the
past decade, [ have also annually taught futures courses
for the International Space University in Strasbourg,
France.

In addition to extensive face-to-face teaching, 1 also
have taught futures courses by newspaper, live (interac-
tive) andor taped radio, live (interactive) anc/or taped tel-
evision, via live interactive satellite (PEACESAT), and for
the past five years, entirely or partially online and/or over
the Internet.

A book I edited titled Advancing Futures: Teaching
Futures at the University Level (Wesport, Conn: Praeger
Press, 2002) indudes essays written at my request by uni-
versity professors teaching futures studies in nearly twen-
ty countries.

Over the last several months, | have gone back to
some of the earliest futures work [ was familiar with-the
meetings and discussions leading up to the eventual cre-
ation of the World Futures Studies Federation, and the
work and writing, at the same time, coming from the
earty days of the World Future Sodety.

CONCLUSIONS ABOUT FUTURES STUDIES AND
FUTURES COURSES

Based on this overview, | have come to the following
condusions:

1. Most people get into the fittures field in the belief that
it is possible to predict the future. They assume that
futures studies will provide them with the theories and
methods to do that. Some persist in that notion and
either keep trying to find a positivistic basis for future
studies, or leave the field, dedaring it a pseudosdence.
Others accept the fundamental uncertainty of the future
as a given, and then try to devise a futures studies which
deals with that recognition.

2. Most people get into the futures field favoring one
particular "future” over others-they may suppoit a “con-
tinued growth’ or "high tech" or "environmental" or "spir-
itual” or "feminist" or some other particular view and
concern about the fusture. Some remain devoted to a sin-

gle preferred future throughout their career, orienting
their teaching, research, and consulting around it.
Others come to accept the diversity of futures, and build
a futures studies around that diversity.

3. Similarly, most people believe there is or should be a
single, proper, objective way to view the future, and
futures studies. Others come to see that all perspectives
on the future are personal, influenced by one's culture,
language, and individual life experiences. While it is pos-
sible and desirable to be as "unbiased" as possible in
some aspects of futures work, it is not possible or desir-
able to be {or pretend to be) value-free" in all of it.

4, There appear to be thousands of courses {and even
more parts of courses) that deal with a single view of or
concern about the future, These courses come and go,
and not only do not usually contribute to fistures studies
as an academic discipline, but do not even know futures
studies exist.

The single most common complaint [ have as a per-
son who has labored long in this vineyard, and espedially
as one who reviews manuscripts submitted for publica-
tion in the major futures journals, is that the overwhelm-
ing majority of the authors of such manuscripts appear to
be completely unaware of the existence of a huge litera-
ture in fistures, They often fail to dite a single other per-
son who has written about futures before them, and give
the impression that they believe they are expressing
these ideas for the first time in history.

No one would dare try to publish an essay in any
other professional journal without at least having read
and thought about one book or artide in the field! Until
the editors and publishers of futures journals refuse to
publish naive essays (except for those that do indeed
present fresh ideas!), the field will continue to languish.

5. As Wentworth Fldredge lamented thirty years ago, so
now, few futurists have carefiilly and fully developed theo-
ries of sodial change and stability. Those that do tend to
focus on one single, or one single set, of factors. Though
not entirely absent, "theory" still remains the weakest part
of futures studies, and is one reason futures studies
remains in disrepute among other academic
perspectives—or is adopted mainly by other "soft' disci-
plines or persons, and rejected by the "hard" ones.

6. Futures continues to be dominated by Westem, male
views and actors, as many people have pointed out.
While there have been major improvements in the cul-
tural, epistemological, and perhaps theoretical and
methodological mix (thanks to the work of Zia Sardar,
Eleonora Masini, Elise Boulding, Anita Rubin, Ivana
Milojevic, and many more), much more remains to be




done. Perhaps this symposium can also mark a step for-
ward in this regard.

7.11ong ago came to the condusion that futures studies
does not study "the future" since "the firture" does not
exist and therefore cannot be studied, per se. What we
can study empirically are "images of the future’—ideas
about the fiture that do exist—in each individual (often
several contradictory images), in each culture, differing
between men and women, young and old, over one's
life, depending on past experiences and current events,
and, most importantly, serving as a basic rationale for
action in the present {which then helps shape the
future).

The fact that futures studies is ignored by formal
educational systems at all levels, in almost all countries of
the world, whereas history and past ideas are taught over
and over again throughout one's education, means that
people have very immature and largely unexamined
images of the future (in contrast to the comparatively
more mature and purposely inculcated ideas they have
about religion, sodety, the military, one's country, various
occupations, and the rest). Of course people do have
ideas about the future, but they come not from their for-
mal education but rather almost entirely from the media-
TV and films, and to a much lesser extent, written fiction.
In other words, while formal educational systems work
hard to give students a spedfic (often "sdentific’) view of
the world around them, they are content that students
have a science fiction of the world to come.

[ believe collecting and studying images, and the
consequences of images, of the future should be a main
focus of futures studies. Even though the concept "images
of the future" is widespread in the futures fiterature, it
does not seem to be the central focus of the field that |
think it should be. [For a good example, see "Giving
images a chance" by Anita Rubin in Dator, ed., Advanding
Futures, Chapter21,]

8. As the previous pages have demonstrated, there have
been many attempts to categorize firturists and futurists'
methods. They may be described as extrapolative, nor-
mative, or pragmatic. Or optimistic vs. pessimistic. Or
possible, probable, and preferable.

Years ago, | toyed with the idea of writing a firtures text
book that was in two parts. Read one way, the material was
all "hardcore" fitures—quantitative, mathematical, predic-
tive, and practical. But when the book was tumed over
and read from what was the "back” but would now be the
"front", then the material was all "softcore" qualitative,
vistial, creative-and perhaps even more practical.

I 'still find Rick Slaughter's chart to be among the
most useful typologies, wherein he locates futures studies

LESSONS LEARNED

in the middle of a continuum between futures research
{hard, forecasting) and futures movements {change and
values oriented).

Sohail Inayatullah distinguishes between predictive,
interpretive, critical, and anticipatory action learning
approaches (in his Questioning the future. p. 8 and else-
where). Moreover, Inayatullah's “Causal Layered Analysis'
(tbid., Chapter 2 and elsewhere) is the first major new
futures theory and method since Delphi, almost forty
years ago. (LA is a very sophisticated way to categorize
different views of and concerns about the futures, and
then to use them to help groups think about the futures
far more effectively than they could by using any one of
the layers" alone, as most theory/metheds do.

However, I am unaware of anyone using CLA to
organize a course syllabus, but it would be a very good
way, | imagine.

9. For what it worth, the theories/methods that [ find
most useful and do use in my teaching and research are:

I start with a theory of technology as a basic agent
of social change that defines "technology” carefully and
suggests specifically how it predpitates sodal and envi-
ronmental change...

..Which then leads to demographic factors, age-
cohorts, and Kondratieff-type long waves serving as inde-
pendent agents of social and environmental change...

..Requiring scanning to monitor these and other
"STEEP" trends, and especially to identify emerging
issues....

..The creation of alterative futures from this input,
starting with the "generic" four of Continued Growth,
Collapse, Disciplined Society and Transformational
Society but expanding to others as appropriate....

Deductive forecasting of social subsystems
using the "four futures” basis.

Futures visioning activities in order to identify
preferable futures.

Where appropriate, tying the above to strategic
planning processes.

Given all this, some time ago, I suggested that to
be a good futurist, you need the...

..widest possible knowledge of the history and
present condition of as many cultures and dvilizations as
possible; you must know more than one culture, and thus
more than one language, intimately...

.widest possible knowledge of all aspects of all the
sodal scences...

.widest possible knowledge of current and emerg-
ing developments in the natural sciences, and their
emerging sub disciplines and transdisciplines, for exam-
ple, evolutionary systems theory, chaos theory, and brain
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scence...

.widest possible familiarity with developments in
engineering (espedially electronics, genetics, nanotech-
nology and new materials), architecture, and space sd-
enges...

.widest possible familiarity with philosophy, ethics,
morals, and religions, and certainly the ethical discourse
of as many different traditions as possible...

..widest possible familiarity with law and planning...

.an active awareness of aesthetics and the aesthet-
ic element in all aspects of life. A continuing experience of
aesthetic expression in some, or preferably many,
modes...

..CTeativity, imagination, the willingness to think
new thoughts, to make unmade connections, to be
ridiculed, laughed at, and to laugh at yourself...

.ability to synthesize, combine, invent, create...

..willingness to be politically active, to test out new
ideas on yourself first and while trying actually to reate a
better world, or some portion of it...

..ability to try to anticipate the consequences of
actions before you act, but also the willingness to risk fail-
ure and to learn from mistakes and citidsm—indeed to
seek out and provoke critidsm—but to keep trying to do
better, and constantly to relearn what better might be...

..insatiable curiosity, unbounded compassion,
incurable optimism, and an unquenchable sense of
humor and delight in the absurd...

"All of this can be described in one word,
‘aiglatson’'—nostalgia' spelled backwards. Told to me by
Gabriel Fackre, this word symbolizes the yearning for
things to come; revering the future without being disre-
spectful to the past (remembering that once it was all that
was humanly possible); preferring the dreams of the
future to the experiences of the past; always desiring to
try something new; to go where no one has ever gone
before in all areas of human, and non-human, and, soon,
posthuman-experience.” (Originally published in Richard
Slaughter, ed., New thinking or a new Millennium. New
York: Praeger, 1996, p. 112)

CONCLUSION

So what do we make of Boucher's criticism that |
began with?

1 agree with Boucher that in many ways futures
studies has not progressed beyond its beginnings nearly
as much as we thought we would, and probably should
have. But Boucher seems in his original "agenda’ and in
the questions on his "futures exam' to still be rather com-
mitted to a "hardcore," single view of the future.

When [ asked people to contribute to a book on
teaching futures at the university level, | was surprised

and pleased to see how few of them any longer insisted
on that. Indeed, several of them described their own jour-
ney from a positivistic prediction-based single futures per-
spective to a qualitative, vision-based, alternative futures
approach. But even so, the essays in Advancing Fuutures
(and the many ongoing discussions about the relevance
and utifity of futures more generally) dearly indicates the
tension remains.

Correspondence:

University of Hawaii, 2424 Maile Way Honolulu, Hawaii
96822,USA

Dator@hawaii.edu
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